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2015-2016 End of Year Learning Expectations 
The five anchor standards listed above represent the end of year learning targets for all seventh grade students in the  
Bakersfield City School District. In order to ensure all first grade students in the Bakersfield City School District reach grade level mastery, 
teacher teams will design an instructional pathway, ensuring a high level of student learning occurs on a daily basis. 

  

Grade 8 Reading 
Literature/Informational Text 1 

Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text. 

Grade 8 Reading 
Literature/Informational Text 

10 

By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the 
grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the 

range. 
By the end of the year, read and comprehend literary nonfiction in the grades 6-8 text complexity 

band proficiently, with scaffolding as needed at the high end of the range. 
**See appendix B of Common Core Standards for text exemplars for grade 7, 

www.corestandards.org/assets/Appendix_B.pdf 

Grade 8 Writing 1 Write arguments to support claims with clear reasons and relevant evidence. 
**See appendix C of Common Core Standards for samples of student writing, 

www.corestandards.org/assets/Appendix_C.pdf 

Grade 8 Language 4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 7 reading and content, choosing flexibly from a range of strategies. 

Grade 8 Speaking & Listening 
1 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing 

their own clearly. 

 
 
 
 
 
 
 
 
 
 

http://www.corestandards.org/assets/Appendix_B.pdf
http://www.corestandards.org/assets/Appendix_B.pdf
http://www.corestandards.org/assets/Appendix_B.pdf
http://www.corestandards.org/assets/Appendix_B.pdf
http://www.corestandards.org/assets/Appendix_C.pdf
http://www.corestandards.org/assets/Appendix_C.pdf
http://www.corestandards.org/assets/Appendix_C.pdf
http://www.corestandards.org/assets/Appendix_C.pdf
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Minimum Subject Time Allotments for Seventh Grade 

 

Integrated Instructional Unit 
ELA/ELD, History/ELD, Science/ELD 

Designated English Language Development 
  

150 minutes 45 minutes 
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Balanced Literacy Approach 

Teaching Reading Foundational Skills Teaching Reading Comprehension Skills 

Targeted instruction in the following skills connected to applied practice 
within decodable texts: 

● Phonemic Awareness 
● Phonics 
● Blending and segmenting phonemes 
● Word family practice 
● High Frequency Words 

Targeted instruction using the following strategies to support 
comprehension of a wide range of texts: 

● Read aloud (definition and explanation on page 4) 
● Shared reading (definition and explanation on page 4) 
● Guided reading (definition and explanation on page 4) 
● Close reading (definition and explanation on page 4) 

 

Teaching Writing Teaching Speaking and Listening 

Targeted instruction in the following skills connected to applied practice 
within daily writing instruction: 

• Modeled Writing (definition and explanation on page ) 
• Shared Writing (definition and explanation on page ) 
• Guided Writing (definition and explanation on page ) 
• Spelling, Grammar, and Conventions (explanation on page ) 

Targeted instruction using the following skills connected to applied practice 
within decodable texts: 

• Comprehension and collaboration 
• Presentation of knowledge and ideas 

*Students should experience one or more of the listed practices on a daily basis.  
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Bakersfield City School District 
Grade 8 English Language Arts Performance Task 

Content Area English Language Arts 

Text  TBD  

Grade Level Grade 8 

Target Area Performance Writing Task (Argument) 

SBAC 
Assessment 
Claims 

Claim 4: Students can engage in research/inquiry to investigate topics, and to analyze, integrate, and present information. 
Claim 2: Students can produce effective writing for a range of purposes and audiences. 

SBAC Targets 
and Aligned 
ELA Common 
Core State 
Standards 

Claim 4 Target 2 (DOK Level 3, 4) 
Interpret/Integrate Information: Locate information to support central ideas and key 
details that are provided; select information from data or print and non-print text sources 
for a given purpose. (RI.1, RI.6, RI.8, RI.9; RH.1, RH.2, RH.8, RH.8, RH.9; RST.1, 
RST.2, RST.8, RST.8, RST.9;W.8, W.9; WHST.8, WHST.9) 
8.RI.1 Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the 
text.  
8.RI.6 Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his or her position from that of 
others. 
8.RI.8 Trace and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is 
relevant and sufficient to support the claims.  
8.RI.9 Analyze how two or more authors writing about the same topic shape their presentations of key information by emphasizing 
different evidence or advancing different interpretations of facts.  
8.RH.1 Cite specific textual evidence to support analysis of primary and secondary sources.  
8.RST.1 Cite specific textual evidence to support analysis of science and technical texts. 
8.RH.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct 
from prior knowledge or opinions.  
8.RST.2 Determine the central ideas or conclusions of a text; provide an accurate summary of the text distinct from prior knowledge or 
opinions. 
8.RH.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital 
texts. 
8.RST.7 Integrate quantitative or technical information expressed in words in a text with a version of that information expressed visually 
(e.g., in a flowchart, diagram, model, graph, or table). 
8.RH.8 Distinguish among fact, opinion, and reasoned judgment in a text.  
8.RST.8 Distinguish among facts, reasoned judgment based on research findings, and speculation in a text. 
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8.RH.9 Analyze the relationship between a primary and secondary source on the same topic.  
8.RST.9 Compare and contrast the information gained from experiments, simulations, video or multimedia sources with that gained from 
reading a text on the same topic.  
8.W.8 Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or paraphrase 
the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information for sources.  
8.WHST.8 Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and 
accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standards 
format for citation.  
8.W.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 
8.WHST.9 Draw evidence from informational texts to support analysis, reflection, and research. 
 
Claim 4 Target 3 (DOK Level 3, 4) 
Analyze Information/Sources: Distinguish relevant/irrelevant information. (W.8; WHST.8) 
8.W.8 Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or paraphrase 
the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information for sources.  
8.WHST.8 Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and 
accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standards 
format for citation.  
 
Claim 4 Target 4 (DOK Level 3, 4) 
Use Evidence: Cite evidence to support opinions based on prior knowledge and information collected.  (RH.1, RH.8, RH.8, RH.9; 
RST.1, RST.8, RST.8, RST.9;W.1b, W.8, W.9; WHST.8) 
8.RH.1 Cite specific textual evidence to support analysis of primary and secondary sources.  
8.RH.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital 
texts. 
8.RH.8 Distinguish among fact, opinion, and reasoned judgment in a text.  
8.RH.9 Analyze the relationship between a primary and secondary source on the same topic.  
8.RST.1 Cite specific textual evidence to support analysis of science and technical texts. 
8.RST.7 Integrate quantitative or technical information expressed in words in a text with a version of that information expressed visually 
(e.g., in a flowchart, diagram, model, graph, or table). 
8.RST.8 Distinguish among facts, reasoned judgment based on research findings, and speculation in a text.  
8.RST.9 Compare and contrast the information gained from experiments, simulations, video or multimedia sources with that gained from 
reading a text on the same topic.  
8.W.1b Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the 
topic or text.  
8.W.8 Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or paraphrase 
the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information for sources.  
8.WHST.8 Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and 
accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standards 
format for citation.  
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8.W.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 
8.WHST.9 Draw evidence from informational texts to support analysis, reflection, and research. 
  
Claim 2 Target 8 (DOK Level 4) 
Compose Full Texts: Write full arguments about topics or texts, attending to purpose and audience: establish and support a claim, 
organize and cite supporting evidence from credible sources, provide appropriate transitional strategies for coherence, and develop a 
conclusion that is appropriate to purpose and audience and follows from and supports the argument(s) presented. (W.1a, W.1b, W.1c, 
W.1d, W.1e, W.1f, W.4, W.5, W.8, W.9) 
8.W.1a Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. 
8.W.1b Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an 
understanding of the topic or text. 
8.W.1c Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. 
8.W.1d Establish and maintain a formal style. 
8.W.1e Provide a concluding statement or section that follows from and supports the argument presented. 
8.W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and 
audience.  
8.W.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach. 
8.W.8 Gather relevant information from multiple print and digital sources; assess the credibility and accuracy of each source; and quote 
or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation. 
8.W.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Evidence 
Required 

Claim 4 
Target 2 
1. The student will analyze information within and among multiple sources of information. 
2. The student will analyze information within and among multiple sources of information in order to integrate information by 

paraphrasing information within and among multiple sources of information while avoiding plagiarism. 
 
Target 3 
1. The student will use reasoning, evaluation, and evidence to assess the credibility of each source in order to select relevant 

information to support research. 
2. The student will use reasoning, evaluation, and evidence to assess the accuracy of each source in order to select relevant information 

to support research.  
Target 4 
1. The student will cite evidence to support analyses, arguments or critiques. 
 
Claim 2 
Target 7 
 
1. The student will write full arguments about topics or texts, attending to purpose and audience: establish and support a claim, organize 
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and cite supporting evidence from credible sources, provide appropriate transitional strategies for coherence, and develop a conclusion 
that is appropriate to purpose and audience and follows from and supports the argument(s) presented.  
 

Allowable Item 
Types 

2 short text items, 1 non-hand scored item, and an informational full write.  
Non-hand scored item types: 

● Multiple Choice, Single-correct Response 
● Multiple Choice, Multiple-correct Response 
● Hot Text, Select Text 
● Matching Tables 

Task Overview This assessment task will be completed in three parts. The first two parts involve reading and a collaborative conversation where students 
will engage in a discussion with peers, in order to build a deeper understanding about the topic. In part three, students will engage in an 
assortment of assessment tasks, including a full write focused on the informative/explanatory genre. 

Assessments 
Components 

2 Selected Response Questions, 1 Constructed Response Question, 1 Performance Task 
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Grade 8 Unit 2 Focus Targets 

Claim 1: Reading 

Assessment 
Target 1 

KEY DETAILS: Given an inference or conclusion, use explicit details and implicit information 
from the text to support the inference or conclusion provided. (DOK 2) 

Standard 8.RL.1 

Assessment 
Target 3 

WORD MEANINGS: Determine intended or precise meanings of words, including academic/tier 
2 words, domain-specific (tier 3) words, and words with multiple meanings, based on context, 
word relationships (e.g., synonyms), word structure (e.g., common Greek or Latin roots, affixes), 
or use of resources (e.g., dictionary, glossary), with primary focus on determining meaning based 
on context and the academic (tier 2) vocabulary common to 
complex texts in all disciplines. 

Standards 8.RL.4, L-4, L-5b, 
L-5c, L-6 

Assessment 
Target 4 

REASONING & EVIDENCE: Make an inference or provide a conclusion and use supporting evidence to 
justify/explain inferences (character 
development/actions/traits; first- or third-person point of view). (DOK 3, DOK 4) 

Standard 8.RL.3, 8.RL.8, 
8.RL.9 

Assessment 
Target 5 

ANALYSIS WITHIN OR ACROSS TEXTS: Analyze relationships among literary elements (dialogue, 
advancing action, character actions/interactions, point of view) within or across texts. (DOK 3, DOK 4) 

Standards 8.RL.3, 8.RL.8 

Assessment 
Target 6 

TEXT STRUCTURES & FEATURES: Analyze text structures, genre-specific features, or formats 
(visual/graphic/auditory effects) of texts and the 
impact of those choices on meaning or presentation. (DOK 2, DOK, 3) 

Standards 8.RL.5 

Assessment 
Target 8 

KEY DETAILS: Given an inference or conclusion, use explicit details and implicit information 
from the text to support the inference or conclusion provided. (DOK 8) 

Standards 8 .RI.1, 6-8RH.1, 
6-8RST.1, 6-8 .RH.3 

Assessment 
Target 11 

CENTRAL IDEAS: Summarize central ideas, key events, procedures, or topics and subtopics. 
(DOK 2, DOK, 3) 
 

Standards 8.RI.2, 6-8.RH.2, 
6-8.RS.2,  6-8.RS.2, 8.L.4, 
8.L.5b, 8.L.5b, 8.L.5b 

Assessment 
Target 12 

ANALYSIS WITHIN OR ACROSS TEXTS:  Determine intended or precise meanings of 
words, including domain-specific (tier 3) words and words with multiple meanings (academic/tier 
2 words), based on context, word relationships (e.g., antonyms, homographs), word structure 
(e.g., common Greek or Latin roots, affixes), or use of resources (e.g., dictionary, glossary, inset 
text). (DOK 3, DOK 3) 

Standards 8.RI.3, 8.RI.6 

Assessment 
Target 13 

TEXT STRUCTURES & FEATURES: Relate knowledge of text structures and genre-specific features to 
compare or analyze the impact of those choices on meaning or presentation. (DOK 2, DOK 3) 

Standard  8.RI.5, 6-8.RH.5, 
6-8.RST.5, 8.RI.7 

 
 **PLC teams should be aware that additional standards may be introduced and taught during this unit of instruction.  
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Claim 2: Writing 

Assessment 
Target 6a 

WRITE BRIEF TEXTS: Apply a variety of strategies when writing one or more paragraphs of text 
that express arguments about topics or sources: establishing and supporting a claim, organizing and 
citing supporting evidence using credible sources, providing appropriate transitional strategies for 
coherence, appropriate vocabulary, or providing a conclusion that is appropriate to purpose and 
audience and follows from the argument(s) presented. 
 (DOK 3) 

Standards 8.W1a-e, 
8.W.9b 

Assessment 
Target 7 

WRITE BRIEF TEXTS: Write full arguments about topics or texts, attending to purpose and 
audience: establish and support a claim, organize and cite supporting evidence from credible sources, 
provide appropriate transitional strategies for coherence, and develop a conclusion that is appropriate 
to purpose and audience and follows from the argument(s) presented.  (DOK 4) 
 

Standard: 8.W.1a-e,  
8.W.4,5,8,9  

Assessment 
Target 8 

LANGUAGE & VOCABULARY USE: Strategically use precise language and vocabulary 
(including academic words, domain-specific vocabulary, and figurative language) and style 
appropriate to the purpose and audience when revising or composing texts. (DOK 1, DOK 2) 

Standards 8.W.2d, 8.W.3d, 
8.L.3b, 8.L.6  

Assessment 
Target 9 

EDIT: Apply or edit grade-appropriate grammar usage, capitalization, punctuation, and spelling to 
clarify a message and edit narrative, explanatory/informational, and argumentative texts. 
(DOK 1, DOK 2) 

 

Standards 8.L.1, 8.L.2 

 

Claim 3: Speaking & Listening 

Assessment 
Target 4 

LISTEN/INTERPRET: Analyze, interpret, and use information delivered orally. Standard: 8. SL.2, 8. 
SL.3 
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Claim 4: Research & Inquiry 

Assessment 
Target 2 

ANALYZE/INTEGRATE INFORMATION: Analyze information within and among sources of 
information (print and non-print texts, data sets, conducting procedures, etc.). (DOK 3, DOK 4) 
 

Standards 8 .RI., 8.RI.6, 
8.RI.8, 8.RI.9, 6-8.RH- 
and RST-1, 2, 6, 8, 9 (as 
appropriate to research 
task or topic), 

Assessment 
Target 3 

EVALUATE INFORMATION/SOURCES: Use reasoning, evaluation, and evidence to assess the 
credibility and accuracy of each source in order to gather and select information to support analysis, 
reflection, and research. (DOK 3, DOk 4) 
 

Standards: 8.RI.9, 6-
8.RH.1,  
6-8.RST.1, 6-8.RH.6 
6-8.RST.6, 6-8.RH.8  
6-8.RST.8, 6-8.RH.9  
6-8.RST.9, 8.W.1b  
8.W.8, 6-8.WHST.8  
8.W.9, 6-8 WHST.9 

Assessment 
Target 4 

USE EVIDENCE:  Cite evidence to support analyses, arguments, or critiques. 
 

Standards 8.RI.9, 6-
8.RH.1,  
6-8.RST.1, 6-8.RH.6 
6-8.RST.6, 6-8.RH.8  
6-8.RST.8, 6-8.RH.9  
6-8.RST.9, 8.W.1b  
8.W.8, 6-8.WHST.8  
8.W.9, 6-8 WHST.9 
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Reading Comprehension Practices 

Reading aloud is a powerful way to develop young children’s language. Effective read alouds are interactive, and teachers stop at strategic 
points in a text to model their thinking, ponder interesting questions with children, and highlight features of language or plot. Teachers read 
aloud to students daily from a range of texts, and they engage them in discussions about the content and language of the texts. Reading 
aloud thus provides access for all children, especially ELs and children who have limited read-aloud experiences in English at home, to 
complex texts that contain general academic and domain-specific vocabulary, a variety of grammatical structures, and ideas worth 
discussing (CA ELA/ELD Framework, http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf) 

Shared Reading is an interactive reading experience that occurs when students join in or share the reading of a big book or other enlarged 
text while guided and supported by a teacher or other experienced reader. Students observe an expert reading the text with fluency and 
expression. The text must be large enough for all the students to see clearly, so they can share in the reading of the text. It is through 
Shared Reading that the reading process and reading strategies that readers use are demonstrated. In Shared Reading, children participate in 
reading, learn critical concepts of how print works, get the feel of learning and begin to perceive themselves as readers (Fountas & Pinnell, 
1996).  

Guided reading is a teaching approach designed to help individual readers build an effective system for processing a variety of 
increasingly challenging texts over time. Reading well means reading with deep, high quality comprehension and gaining maximum 
insight or knowledge from each source. Using the systematic observation, the instructional reading level of each student is determined. The 
teacher forms a temporary group of students that are alike enough in their development of a reading process that it makes sense to teach 
them together for a period of time. In selecting a text for the group, the teacher uses the level designation; thinks about the strengths, needs, 
and background knowledge of the group; and analyzes the individual text for opportunities to support students' successful engagement with 
the meaning, language, and print of the text. The teacher uses the text to help the children expand what they know how to do as readers 
(Fountas & Pinnell, 1996). 

http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf
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Writing Instruction Practices 

Modeled Writing: Under the modeled writing method, the most teacher-directed approach, the teacher writes in front of the students, creating the text, 
and controlling the pen. Even more importantly, the teacher constantly “thinks aloud” about writing strategies and skills. This approach allows students 
to hear the thinking that accompanies the process of writing. Those thoughts may address choosing a topic, organizing your ideas, using a plan to write 
your rough draft, removing repetitive information, or proofreading to fix grammar or spelling mistakes, to name just a few, 
http://teachingasleadership.org/sites/default/files/Related-Readings/EL_Ch7_2011.pdf  

Shared Writing: Shared writing also has the teacher control the pen, but invites the teacher and the students to create the ideas for the text together. That 
is, the students and teacher plan out the writing and then the teacher actually scripts the words. Like in Modeled Writing, it is important that the teacher 
engage the students by thinking aloud about the processes that are happening as he or she writes. And, of course, the teacher may involve students in 
other ways as well, such as asking them to spell certain words or to decide when a new paragraph should begin, 
http://teachingasleadership.org/sites/default/files/Related-Readings/EL_Ch7_2011.pdf  

Guided Writing: In Guided Writing, the teacher works with the whole class or a small group of students who have similar needs and coaches them as 
they write a composition. Here, the students take on the actual drafting responsibilities as the teacher presents a structured lesson that guides the students 
through the writing process. The teacher closely supervises the students, an element that makes this model most appropriate for small groups. Guided 
writing gives each student the opportunity to produce his or her own writing, with a bit of teacher support. This approach is often used to teach a specific 
writing procedure, strategy, or skill, http://teachingasleadership.org/sites/default/files/Related-Readings/EL_Ch7_2011.pdf  

Spelling, Grammar, and Conventions: The use of language conventions contributes to effective expression. In grade one, children learn many 
grammatical and usage conventions for writing and speaking (L.1.1a-j) and they learn grade level capitalization, punctuation, and spelling conventions 
when writing (L.1.2). Conventions are taught explicitly, and children have immediate opportunities to apply their knowledge in meaningful writing and 
speaking. They also find the application of written conventions in the texts they read. They learn that conventions enable better communication. Spelling 
is an important component of the ELA/literacy program. Children learn to employ their increasing knowledge of the alphabetic system to record their 
ideas. As they learn to spell, encoding language contributes to decoding skills. In grade one, many children spell phonetically. They use their growing 
knowledge of letter-sound and spelling-sound correspondences along with their developing phonemic awareness to map sounds to print. Invented 
spellings are typical; children record the sounds they hear in words, writing duk for duck and frnd for friend. This is a productive time as children gain 
insight into the logic of the alphabetic system. Instruction focuses on drawing the connections between decoding and phonological awareness. Children 
use letter tiles to construct spoken words. They learn common spelling patterns along with high-frequency irregularly spelled words. Grade one teachers 
witness the impact of their instruction as children progress from prephonetic/emergent spelling to phonetic spelling to largely accurate use of spelling 
patterns in single-syllable words, (http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf). 
 
 
 
 

http://teachingasleadership.org/sites/default/files/Related-Readings/EL_Ch7_2011.pdf
http://teachingasleadership.org/sites/default/files/Related-Readings/EL_Ch7_2011.pdf
http://teachingasleadership.org/sites/default/files/Related-Readings/EL_Ch7_2011.pdf
http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf
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Speaking and Listening Practices 

Comprehension and Collaboration: A great deal of conversation about texts and content area subject matter occurs in grade one. Children meet with 
different partners to react to a character’s actions in a story, summarize a brief selection from a text, tell what they learned after a content investigation, 
and identify questions they want to ask. They are given think time to plan what they are going to say and they are encouraged to say more about topics 
and to explain their comments and ideas. They write in response to texts and content lessons and experiences, independently, with a partner, or through 
dictation to older children or an adult. In doing so, they have repeated opportunities to use new language, 
(http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf).  
 

Presentation of Knowledge and Ideas: In grade one, children have many opportunities to present their opinions, stories, and knowledge to others. Some 
presentations require more planning and rehearsal than others. Some presentations are collaborative and some are individual. Teachers ensure that 
students have adequate back ground knowledge and vocabulary top resent ideas and information effectively. They provide instruction and demonstrate 
effective presentations themselves, and they debrief with children, as appropriate. Presenting in grade one takes many forms, including:  
•Showing and telling ( see the kindergarten section)  
• Retelling a familiar story  
• Explaining how to perform a task  
• Sharing with others a group experience  
• “Reading” a wordless picture book  
• Reporting the outcome of a research project   
• Reciting, with expression, poems and rhymes that have been memorized (SL.1.4a) 
• Singing, with expression, songs that have been memorized (SL.4a) 
 It is crucial that all children learn how to engage in discussions and, importantly, that they feel welcome to contribute.  Teachers play a critical role 
in ensuring that both of these happen, (http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf).  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf
http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter3.pdf
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Close Reading Resource Page 
 

Definition and Purpose of a Close Read 
A close read is a process used to enable students to access complex texts.  This is done by reading the text several times and asking questions that 
draw the student back to the text.  As part of a part of good reading instruction which includes modeled reading, shared reading, and independent 
reading at the students’ grade level, the purpose of a close read is to walk students through a text to show them the skills they need to access and 
comprehend difficult texts. 

Choosing the Right Text for a Close Read There are three considerations to take into account when choosing a text passage for a 
close read: quantitative measures, qualitative aspects, and reader and task.  These aspects together determine the depth and complexity 
of various tasks. 

 

Quantitative Resources 
○ Lexile Ranges           
○ Measuring Lexile https://lexile.com/analyzer/ 
○ Readability Score https://readability-score.com/   

Qualitative Resources 
○ Informational Text Qualitative Measure Rubric 
○ Literary Text Qualitative Measure Rubric 

Reader and Task Resources 
○ Reader and Task Questions 

 
Planning and Implementation of Close Read 
A close read should contribute and have a specific purpose within a unit of study.  Questions should be developed in a series that lead from a basic 
understanding of what the text says, to the structure of the text and how that contributes to the meaning, and finally end strategically placed in the unit to 
enhance learning as the student “pulls it all together” (Hibbard, 1996). 

 
   
 
 
 
 
 
 

http://bcsd.com/cipd/files/2014/11/Lexile.pdf
https://lexile.com/analyzer/
https://readability-score.com/
http://bcsd.com/cipd/files/2014/11/Informational-Texts.pdf
http://bcsd.com/cipd/files/2014/11/Literary-Texts.pdf
http://bcsd.com/cipd/files/2014/11/Reader-and-Task-Considerations.pdf
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English-Language Arts Performance Task Development 
Purpose: Performance tasks build on earlier content knowledge, process skills, and work habits and are strategically placed in the unit to enhance 
learning as the student “pulls it all together” (Hibbard, 1996).   

Depth of Knowledge 

English-Language Arts tasks should… 
·         Measure complex assessment targets 
·         Demonstrate ability to think and reason 
·         Use higher order thinking skills 
·         Produce fully developed writing 

Professional Learning Communities will… 
Step 1:  Consider the learning targets needed to be mastered throughout the unit. 
Step 2:  Consider the Depth of Knowledge or level of complexity that students will need to perform at. 

  Performance Task Expectations 

(DOK 1) 
Recall and Reproduction 

(DOK 2) 
Skills and Concepts/Basic 

Reasoning 

(DOK 3) 
Strategic Thinking/Complex 

Reasoning 

(DOK 4) 
Extended Thinking/Reasoning 

● Recall and recognize basic facts 
and details from text 

● Read words orally in connected 
text with fluency and accuracy  

● Identify literary elements 
(characters, setting, sequence) 

● Identify key details in text 
● Select appropriate words when 

intended meaning/definition is 
clearly evident 

● Write simple sentences 

● Identify main idea of a text 
● Make basic inferences  
● Give examples and make 

connections within text 
● Explain cause and effect 
● Compare two characters within 

a story 
● Apply simple organizational 

structure in writing 
 

● Connect ideas using evidence 
within text 

● Retell stories, identifying central 
message or lesson 

● Identify who is telling the story at 
various points in a text 

● Explain major differences between 
books that tell stories and books 
that give information, drawing on a 
wide reading of a range of text 
types. 

 

Examples of Checking for Understanding at the various levels of Depth of Knowledge 

Students will identify character, 
setting, sequence or key details of a 
text.   

Students will compare the characters Frog 
and Toad in Frog and Toad Together. 

Students will retell the story, Frog and 
Toad Together, identifying the central 
message or lesson.  
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 Task Development 

English-Language Arts tasks should… 
● Measure complex assessment targets                                                                              
● Demonstrate ability to think and reason 
● Use higher order thinking skills 
● Produce fully developed writing 

Professional Learning Communities will… 
Step 1:  Consider the “targets” needed to be mastered throughout the unit. 
Step 2:  Consider the type of text (informational and literary) that offers ample complexity to allow students to revisit for multiple readings, 
answering text dependent questions.  
Step 3: Identify appropriate opportunities to measure learning through use of common formative assessments. 
Step 4: Adjust instruction based on assessment outcomes. 
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This is an example of a performance task. This is not the Fall, 2015 assessment for grade 8 
 

8th SAMPLE Grade ELA Performance Task 
  
Argumentative Essay Assignment 
 
You have read about obesity and the many organizations and people (parents, schools, the government, companies, etc.) 
who are involved with ending childhood obesity. Your assignment is to use the research sources to write a multi-
paragraph argumentative paper stating who is responsible to decrease obesity rates in children in the United States. Make 
sure you establish an argumentative claim and support your claim with reasons and details from the sources you have 
read. Clearly organize your article and elaborate on your ideas. Develop your ideas clearly and use your own words, 
except when quoting directly from the sources. Be sure to identify the sources by title or number when using details or 
facts directly from the sources.  
 
Argumentative Essay Scoring  
 
Your argumentative essay will be scored using the following: 
 

1. Organization/purpose: How well did you state and maintain your claim with a logical progression of ideas from 
beginning to end? How well did your ideas thoughtfully flow from beginning to end using effective transitions? 
How effective was your introduction and your conclusion? 
 

2. Evidence/elaboration: How well did you integrate relevant and specific information from the sources? How well 
did you elaborate your ideas? How well did you clearly state ideas in your own words using precise language that 
is appropriate for your audience and purpose? How well did you reference the sources you used by title or 
number? 
 

3. Conventions: How well did you follow the rules of grammar usage, punctuation, capitalization, and spelling? 
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 Obesity in America 
Source 1  

 
Remarks by the First Lady during White House Convening on Food Marketing to Children 

 
The following is an excerpt from a speech given by Michelle Obama on September 18, 2013 regarding elements of 
her “Let’s Move! Campaign.” 

 

When parents turn on Sesame Street or the Disney Channel, they know and trust that their kids won’t be bombarded with 
messages promoting unhealthy food. 

And that trust is valuable.  That trust is good for your businesses. That’s why so many of you in the private sector are 
leading the way on the issue….You’re serving as models for your industries, and it’s starting to make a difference… 

And I’m here today with one simple request and that is to do even more and move even faster to market responsibly to our 
kids.  Now, I want to be clear about what I’m asking here.   I am not asking anyone to take the fun out of 
childhood…treats are one of the best parts of being a kid….  And we need you to lead the way in creating demand [a 
need] for healthy foods so that kids actually start pestering [bothering] us for those foods in the grocery store.  And then 
parents actually start buying them, and then companies have incentives to make and sell even more of those foods. 

So healthier eating is starting to become the new norm for our kids.  This is what they’re getting used to, and for many, 
this is all they’ll ever know.  And as their palates [tastes] and their habits adjust, that could have a serious effect on their 
taste and preferences not just as children, but for the rest of their lives.  It could even affect what they ultimately buy and 
serve their own children in the future.  So this isn’t just some passing trend or fad. 

 
Source 2 

 
Packaged foods pack fewer calories; obesity still a problem, experts say 
By Los Angeles Times, adapted by Newsela staff  09.22.14 
 
American kids are eating healthier because companies have cut down the amount of calories in their packaged foods. A 
new study found that parents bought food with 101 less calories per person per day in 2012 than they did in 2007. But 
experts said it's not enough to stop children from becoming too overweight. 
The study looked at the results of a promise by big food companies to reduce the number of calories in their products. A 
calorie is a unit of energy in food. Too many calories lead to weight gain. The study was published Wednesday in the 
American Journal of Preventive Medicine. 
 
The study followed an earlier report on the work of the Healthy Weight Commitment Foundation. The group is made up 
of 16 big food companies. The companies agreed to reduce by 1.5 trillion the total number of calories in the packaged 
food they sold by 2015. Together, the companies make products that contain about a third of all the calories sold in 
America. 
Calorie Count Cut 
The companies reduced the number of calories in food they sold by an average of 78 calories per person. That comes to a 
total of 6.4 trillion calories. 
An independent review called it an “impressive” accomplishment. However, just 78 calories won’t stop children from 
becoming obese, or extremely overweight, which is unhealthy. Poor people and some minority groups need to eat even 
fewer calories per day and eat more vegetables and grains. 
 
“There has been a cultural shift in this country — especially households with kids have really started buying fewer 
calories,” said Barry Popkin. He is a professor in the School of Public Health at the University of North Carolina. Popkin 
and another researcher wrote the study. 
 
“The calories (in foods people) purchased has really gone down. And most of the decline is in the kind of food you and I 
would call junk food or junk beverages,” Popkin said. 
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Not all the news is positive, he said. “What we don’t have is an increase in beans, whole grains, produce.” People might 
buy them more if they became cheaper than packaged food. 
 
People are buying far less unhealthy foods, which means they are eating healthier, said Derek Yach. He is the executive 
director of Vitality Institute, a health research company. "In other words — both food quantity and quality is starting to 
improve,” he said. 
 
Fighting Childhood Obesity 
The 16 companies worked to reduce calories by making products with less calories. They also reduced calories in food by 
making servings for one person and changing the recipes of existing products, said Lisa Gable. She is the president of the 
Healthy Weight Commitment Foundation. 
 
The companies include General Mills, Kellogg, Kraft Foods and Cola-Cola. They are selling more lower-calorie versions 
of popular products, but that doesn’t mean they’re healthy, several experts said. 
 
“The lower-calorie products are driving the bus,” said Hank Cardello. He is a food analyst and former food industry 
executive. Nearly all the increase in food the 16 companies sold came from lower-calorie foods. 
 
There is more positive news in the fight against obesity in some groups of Americans. People who are obese are very 
overweight and have a body mass index (BMI) of more than 30. 
 
The overall average reduction of 78 calories a day is not enough to reduce obesity in children ages 2 to 19, Popkin and 
others wrote. It's actually less than half of what's needed to bring the obesity rate down to where it needs to be. They 
recommended that children should reduce the number of calories by at least 157. African-American young people and 
poor Americans should eat even less calories. 
 
Researchers congratulated the companies and called "upon them and other industry leaders … to go even further.” 
 
Legumes And Whole Grains 
Dr. James Marks is senior vice president at the Robert Wood Johnson Foundation. The foundation paid for the study. He 
said researchers still need to keep watch on the food companies. He called it a good first step. 
 
The companies’ pledge was part of first lady Michelle Obama’s work to end childhood obesity. In 2010, she began the 
"Let's Move" campaign to get kids to eat healthier and exercise. 
 
“She focused on kids and kids eating healthy. She brought a lot of attention to it,” Popkin said. “She did a big 
announcement with these companies and that put some pressure on them.” 
 
Packaged foods account for nearly two-thirds of the calories Americans eat, the researchers wrote. Some people think that 
people need to eat more fresh produce, legumes and whole grains. 
 
Food companies “recognize that the challenge of reducing obesity is one that requires everyone to do their part,” the 
Grocery Manufacturers of America said in a statement. The group said food companies have introduced more than 20,000 
healthier products. These have fewer calories, less fat and sugar, and more whole grains. The group also noted that full-
calorie soft drinks aren't being sold in schools anymore. 

 
 

Source 3 
PRO/CON: What should students have for lunch? 
By McClatchy-Tribune News Service, adapted by Newsela staff 09.29.14  
 
PRO: Putting healthier food on students' lunch trays 
WASHINGTON — As a new school year begins, American parents should support first lady Michelle Obama. She has a 
new plan to make school lunches healthier. It is based on science and nutrition. 
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The first lady wants to improve children's health through better eating and more exercise. America has a weight problem. 
Many people aren't just overweight, they are obese. Childhood obesity is a national problem: In 2012, 1 in 3 American 
children were overweight or obese. Overweight children may develop diseases, including heart disease and diabetes. 
 
Fewer Calories, More Whole Grains 
The Institute of Medicine is a group of scientists and health experts. It has pushed for healthier school meals. It 
recommends meals containing fewer calories, less fat and salt, and more fruit, vegetables and whole grains. Most parents 
would agree these are excellent goals. 
 
However, the government only sets guidelines. Each school system then makes its own menus. You also shouldn't believe 
ridiculous rumors. No matter what people say, there is nothing in the law that prevents bake sales or birthday cakes in the 
classroom. 
 
Still, there have been small problems. For instance, many high school athletes needed more protein than the guidelines 
allowed, so the government changed the rules. 
 
Most school systems are working with the rules. Nine out of every 10 now meet the new guidelines. Studies show most 
kids now like the new, healthier choices. 
 
Kids Will Enjoy Healthy Food 
But, some people don't want to improve the law. They just want to attack it. Health food supporters think junk-food sellers 
want to stop the new rules. They say junk-food sellers are trying to push our leaders in Congress to stop any changes in 
the law.  
 
Kids avoid healthy food, but with enough time they come to enjoy it. School systems that made the changes slowly found 
students more ready to accept them. 
 
The government has given food and money to our schools to improve student nutrition for years. It has been good for the 
kids, good for education and good for our country. Over the years, aid has helped kids afford breakfast as well as lunch.   
 
Obama’s plan is just the newest effort to make sure our kids eat right at school. Every parent should support it. 
CON: Keep government out of the school cafeteria 
WASHINGTON — Our national school meal program should meet the needs of students. To do that, parents must be 
allowed to decide what’s best for their children. First lady Michelle Obama has pushed for new changes to the program. 
She seems to think our government knows better than parents. 
 
Unfortunately, new school meal rules ignore parents. The first lady pushed for the Healthy, Hunger-Free Kids Act of 
2010. Its new rules started to go into effect two years ago. 
Many people do not agree with the rules. 
 
The School Nutrition Association represents more than 55,000 school nutrition experts. It sent a letter to the first lady 
expressing “disappointment." The group said she made comments that put down school nutrition workers. 
 
Worries About Wasted Food 
The new meal rules try to control everything about school meals. They control calories, nutrition in meals and meal sizes. 
Some schools have left the program. They would rather not get the huge amounts of money the government offers, to 
avoid all the government's rules. 
 
Our government claims that parents need help. It believes parents can’t make sure their kids eat properly at school. Of 
course, parents can’t know every single thing that their children eat at school. Yet this doesn’t mean parents haven’t 
taught their children how to make the right choices. 
 
The new rules don’t let states and school leaders have enough say. They don't give them the freedom to deal with the 
concerns of parents. If they did, it would help officials better meet the needs of their students. Not only that, but it would 
also give parents more say in the food provided through meal programs. 
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The rules have been criticized by nutrition experts. The Government Accountability Office investigates issues for the 
government. It surveyed state nutrition officials. It found that officials had concerns about the lunch rules. There were 
worries about wasted food and the costs of meeting the new rules. The rules make lunches cheap for students, but they 
cost schools money. 
 
Students Don't Like the Lunches 
The National School Board Association said, “School boards cannot ignore the higher costs" created by the rules. Some 
schools have reportedly even taken money away from teacher pay to cover the extra costs. Worse, students are disgusted 
by the food provided to them. The GAO report said that students in one district refused to eat school lunches for three 
weeks. Students are posting their anger over the program using Twitter at “#ThanksMichelle.” 
 
The first lady and other supporters of the rules haven't listened to complaints. They’ve even opposed giving some poorer 
schools a one-year break from going along with the rules. Nothing, it seems, will be allowed to slow it from taking effect. 
 
And that’s a shame. The meal rules aren’t fit for our kids. They need to be stopped. 
 

 



 
24 

4-Point Argumentative Writing Rubric Eighth Grade  
Score Establishment of Purpose/Focus and Organization Development: Language and Elaboration of Evidence Conventions 

L.2a-b  
 

4 

Statement of Purpose/Focus 
RI.1, W.1a, W.1.b 

Organization 
W.1c, 1d 

Elaboration of Evidence 
RI.7, W.8 

Language and Vocabulary 
L.3a 

The response is fully 
sustained and consistently and 
purposefully focused: 
• controlling idea or main 

idea of a topic is focused, 
clearly stated, and strongly 
maintained 

• controlling idea or main 
idea of a topic is introduced 
and communicated clearly 
within the context 

The response has a clear and effective organizational 
structure creating unity and completeness: 
• effective, consistent use of a variety of transitional 

strategies 
• logical progression of ideas from beginning to end 
• effective introduction and conclusion for audience 

and purpose 
• strong connections among ideas, with some syntactic 

variety 
• alternate and opposing argument(s) are clearly 

acknowledged or addressed 

The response provides thorough and 
convincing support/evidence for the 
controlling idea or main idea that 
includes the effective use of sources, 
facts, and details. The response achieves 
substantial depth that is specific and 
relevant: 
•  use of evidence from sources is  

smoothly integrated, comprehensive, 
and concrete 

•  effective use of a variety of elaborative 
techniques 

The response clearly and 
effectively expresses ideas, 
using precise language: 
• use of academic and 

domain-specific vocabulary 
is clearly appropriate for the 
audience and purpose 

The response demonstrates a 
strong command of 
conventions: 
• few, if any, errors are present 

in usage and sentence 
formation 

• effective and consistent use 
of punctuation, capitalization, 
and spelling 

 
 

3 

The response is sufficiently 
sustained and generally 
focused: 
• focus is clear and for the 

most part maintained, 
though some loosely related 
material may be present 

• context for the controlling 
idea or main idea of the 
topic is sufficient 

The response has an evident organizational structure 
and a sense of completeness, though there may be 
minor flaws and some ideas may be loosely connected: 
• sufficient use of transitional strategies with some 

variety 
• sufficient progression of ideas from beginning to end 
• sufficient introduction and conclusion 
• sufficient, if slightly inconsistent, connection among 

ideas 
• alternate and opposing argument(s) are adequately 

acknowledged or addressed 

The response provides sufficient 
support/evidence for the controlling idea 
or main idea that includes the use of 
sources, facts and details: 
• some evidence from sources is 

integrated, though citations may be 
general or imprecise 

• sufficient use of some elaborative 
techniques 

The response sufficiently 
expresses ideas, employing a 
mix of precise with more 
general language: 
• use of domain-specific 

vocabulary is generally 
appropriate for the audience 
and purpose 

The response demonstrates an 
adequate command of 
conventions: 
• some errors in usage and 

sentence formation may be 
present, but no systematic 
pattern of errors is displayed 

• adequate use of punctuation, 
capitalization, and spelling 

 
 

2 

The response is somewhat 
sustained and may have a 
minor drift in focus: 
• may be clearly focused on 

the controlling or main idea, 
but is sufficiently sustained 

• controlling idea or main 
idea may be unclear and 
somewhat unfocused 

The response has an inconsistent organizational 
structure, and flaws are evident: 
• inconsistent use of transitional strategies with little 

variety 
• uneven progression of ideas from beginning to end 
• conclusion and introduction, if present, are weak 
• weak connection among ideas 
• alternate and opposing argument(s) may be confusing 

or not acknowledged 

The response provides uneven, cursory 
support/evidence for the controlling idea 
or main idea that includes partial or 
uneven use of sources, facts, and details: 
• evidence from sources is weakly 

integrated, and citations, if present are 
uneven 

• weak or uneven use of elaborative 
techniques 

The response expresses ideas 
unevenly, using simplistic 
language: 
• use of domain-specific 

vocabulary that may at 
times by inappropriate for 
the audience and purpose 

The response demonstrates a 
partial command of 
conventions: 
• frequent errors in usage may 

obscure meaning 
• inconsistent use of 

punctuation, capitalization, 
and spelling 

 
1 

The response may be related 
to the topic buy may provide 
little or no focus: 
• may be very brief 
• may have a major drift 
• focus may be confusing or 

ambiguous 

The response has little or no discernible organizational 
structure: 
• few or no transitional strategies are evident  
• frequent extraneous ideas may intrude 
•alternate and opposing argument(s) may not be 

acknowledged 

The response provides minimal 
support/evidence for the controlling idea 
or main idea that includes little or no use 
of sources, facts, and details: 
• use of evidence from the source 

material is minimal, absent, in error, or 
irrelevant 

The expression of ideas is 
vague, lacks clarity, or is 
confusing: 
• uses limited language or 

domain-specific vocabulary 
• may have little sense of 

audience and purpose 

The response demonstrates a 
lack of command of 
conventions: 
• errors are frequent and severe 

and meaning is often obscure 

0 A response gets no credit if it provides no evidence of the ability to (fill in with key language from the intended target). 
Adapted from “Smarter Balanced Informative-Explanatory Writing Rubric (Grades 6-8)” 
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Eighth Grade Standards 

Reading Literature Standards 

Key  
Ideas 

and Details 

8.RL.1 Cite several pieces of textual evidence to support analysis of what the text says explicitly as 
well as inferences drawn from the text. 

8.RL.2 Determine a theme or central idea of a text and analyze its development over the course of 
the text; provide an objective summary of the text. 

8.RL.3 Analyze how particular elements of a story or drama interact (e.g., how setting shapes the 
characters or plot). 

Craft  
and  

Structure 

8.RL.4 Determine the meaning of words and phrases as they are used in a text, including figurative 
and connotative meanings; analyze the impact of rhymes and other repetitions of sounds 
(e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. (See 
grade 8 Language standards 4-6 on page 44 for additional expectations.) 

8.RL.5 Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its 
meaning. 

8.RL.6 Analyze how an author develops and contrasts the points of view of different characters or 
narrators in a text. 

Integration  
of Knowledge 

 and Ideas 

8.RL.7 Compare and contrast a written story, drama, or poem to its audio, filmed, staged, or 
multimedia version, analyzing the effects of techniques unique to each medium (e.g., 
lighting, sound, color, or camera focus and angles in a film). 

8.RL.8 (Not applicable to literature) 

8.RL.9 Compare and contrast a fictional portrayal of a time, place, or character and a historical 
account of the same period as a means of understanding how authors of fiction use or alter 
history. 

Range of Reading 
and Level of Text 

Complexity 

8.RL.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, 
in the grades 6–8 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 
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Reading Informational Text Standards 

Key Ideas 
and  

Details 

8.RI.1 Cite several pieces of textual evidence to support analysis of what the text says explicitly as 
well as inferences drawn from the text. 

8.RI.2 Determine two or more central ideas in a text and analyze their development over the course 
of the text; provide an objective summary of the text. 

8.RI.3 Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas 
influence individuals or events, or how individuals influence ideas or events). 

Craft 
and 

Structure 

8.RI.4 Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of a specific word choice on 
meaning and tone. (See grade 8 Language standards 4-6 on page 44 for additional 
expectations.) 

8.RI.5 Analyze the structure an author uses to organize a text, including how the major sections 
contribute to the whole and to the development of the ideas. 
a. Analyze the use of text features (e.g., graphics, headers, captions) in public documents. 

8.RI.6 Determine an author’s point of view or purpose in a text and analyze how the author 
distinguishes his or her position from that of others. 

Integration of  
Knowledge  
and Ideas 

8.RI.7 Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing 
each medium’s portrayal of the subject (e.g., how the delivery of a speech affects the impact 
of the words). 

8.RI.8 Trace and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient to support the claims. 

8.RI.9 Analyze how two or more authors writing about the same topic shape their presentations of 
key information by emphasizing different evidence or advancing different interpretations of 
facts. 

Range of Reading 
and Level of Text 

Complexity 

8.RI.10 By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 
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Writing Standards 

Text Types  
and Purposes 

8.W.1 Write arguments to support claims with clear reasons and relevant evidence. 
a. Introduce claim(s), acknowledge and address alternate or opposing claims, and organize 
the reasons and evidence logically. 
b. Support claim(s) or counterarguments with logical reasoning and relevant evidence, using 
accurate, credible sources and demonstrating an understanding of the topic or text. 
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), reasons, and evidence. 
d. Establish and maintain a formal style. 
e. Provide a concluding statement or section that follows from and supports the argument 
presented. 

8.W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content. 
a. Introduce a topic or thesis statement clearly, previewing what is to follow; organize ideas, 
concepts, and information, using strategies such as definition, classification, 
comparison/contrast, and cause/ effect; include formatting (e.g., headings), graphics (e.g., 
charts, tables), and multimedia when useful to aiding comprehension. 
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other 
information and examples. 
c. Use appropriate transitions to create cohesion and clarify the relationships among ideas 
and concepts. 
d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
e. Establish and maintain a formal style. 
f. Provide a concluding statement or section that follows from and supports the information 
or explanation presented. 

8.W.3 Write narratives to develop real or imagined experiences or events using effective technique, 
relevant descriptive details, and well-structured event sequences. 
a. Engage and orient the reader by establishing a context and point of view and introducing a 
narrator and/or characters; organize an event sequence that unfolds naturally and logically. 
b. Use narrative techniques, such as dialogue, pacing, and description, to develop 
experiences, events, and/or characters. 
c. Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts 
from one time frame or setting to another. 
d. Use precise words and phrases, relevant descriptive details, and sensory language to 
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capture the action and convey experiences and events. 
e. Provide a conclusion that follows from and reflects on the narrated experiences or events. 

Production and  
Distribution of 

Writing 

8.W.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade specific expectations for writing types are 
defined in standards 1–3 above.) 

8.W.5 With some guidance and support from peers and adults, develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how 
well purpose and audience have been addressed. 

8.W.6 Use technology, including the Internet, to produce and publish writing and link to and cite 
sources as well as to interact and collaborate with others, including linking to and citing 
sources. 

Research to Build  
and Present 
Knowledge 

8.W.7 Conduct short research projects to answer a question, drawing on several sources and 
generating additional related, focused questions for further research and investigation. 

8.W.8 Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the 
data and conclusions of others while avoiding plagiarism and following a standard format for 
citation. 

8.W.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 
a. Apply grade 8 Reading standards to literature (e.g., “Compare and contrast a fictional 
portrayal of a time, place, or character and a historical account of the same period as a means 
of understanding how authors of fiction use or alter history”). 
b. Apply grade 8 Reading standards to literary nonfiction (e.g. “Trace and evaluate the 
argument and specific claims in a text, assessing whether the reasoning is sound and the 
evidence is relevant and sufficient to support the claims”). 

Range of Writing 8.W.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 
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Speaking and Listening Standards 

Comprehension  
and 

Collaboration 

8.SL.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas 
and expressing their own clearly. 
a. Come to discussions prepared, having read or researched material under study; explicitly 
draw on that preparation by referring to evidence on the topic, text, or issue to probe and 
reflect on ideas under discussion. 
b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, 
and define individual roles as needed. 
c. Pose questions that elicit elaboration and respond to others’ questions and comments with 
relevant observations and ideas that bring the discussion back on topic as needed. 
d. Acknowledge new information expressed by others and, when warranted, modify their own 
views. 

8.SL.2 Analyze the main ideas and supporting details presented in diverse media and formats (e.g., 
visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under 
study. 

8.SL.3 Delineate a speaker’s argument and specific claims, and attitude toward the subject, 
evaluating the soundness of the reasoning and the relevance and sufficiency of the evidence. 

Presentation of 
Knowledge 
and Ideas 

8.SL.4 Present claims and findings (e.g., argument, narrative, summary presentations), emphasizing 
salient points in a focused, coherent manner with pertinent descriptions, facts, details, and 
examples; use appropriate eye contact, adequate volume, and clear pronunciation. 
a. Plan and present an argument that: supports a claim, acknowledges counterarguments, 
organizes evidence logically, uses words and phrases to create cohesion, and provides a 
concluding statement that supports the argument presented. 

8.SL.5 Include multimedia components and visual displays in presentations to clarify claims and 
findings and emphasize salient points. 

8.SL.6  Adapt speech to a variety of contexts and tasks, demonstrating command of formal English 
when indicated or appropriate. (See grade 8 Language standards 1 and 3 on page 43 for 
specific expectations.) 
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Language Standards 

Conventions of 
Standard English 

8.L.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 
a. Explain the function of phrases and clauses in general and their function in specific 
sentences. 
b. Choose among simple, compound, complex, and compound-complex sentences to signal 
differing relationships among ideas. 
c. Place phrases and clauses within a sentence, recognizing and correcting misplaced and 
dangling modifiers.* 

8.L.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing. 
a. Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie 
but not He wore an old[,] green shirt). 
b. Spell correctly. 

Knowledge of 
Language 

8.L.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
a. Choose language that expresses ideas precisely and concisely, recognizing and eliminating 
wordiness and redundancy.* 

Vocabulary  
Acquisition  

and Use 

8.L.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grade 8 reading and content, choosing flexibly from a range of strategies. 
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or 
function in a sentence) as a clue to the meaning of a word or phrase. 
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of 
a word (e.g., belligerent, bellicose, rebel). 
c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify 
its precise meaning or its part of speech or trace the etymology of words. 
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking 
the inferred meaning in context or in a dictionary). 

8.L.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 
a. Interpret figures of speech (e.g., literary, biblical, and mythological allusions) in context. 
b. Use the relationship between particular words (e.g., synonym/antonym, analogy) to better 
understand each of the words. 
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c. Distinguish among the connotations (associations) of words with similar denotations 
(definitions) (e.g., refined, respectful, polite, diplomatic, condescending).  

8.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words 
and phrases; gather vocabulary knowledge when considering a word or phrase important to 
comprehension or expression. 
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Lexile Levels 
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